ABSTRACT This article describes the Culture Bump Approach to intercultural training across three separate projects and its impact on the behavior and attitudes of participants in these projects. The authors analyzed participants' self-assessments using Bennett's Developmental Model of Intercultural Sensitivity and found a higher level of positive response than this model would predict, and they discuss this result in terms of culture bump theory. In particular, they highlight the Culture Bump Approach's inclusion of human commonalities and its micro-cultural approach rather than a macrocultural approach. Finally, they explore how the Culture Bump Approach is salient in promoting integration and connectivity in higher education and its importance in teaching psychology at the college and university level.
partial resolution of the original anomie. In fact, culture-specific knowledge frequently strengthens the sense of separation by maintaining focus on the Other's culture. This knowledge does little to help persons experiencing the culture bump to recognize their intersubjective biases. Archer (1991) theorized that another level of knowledge is necessary to develop connection and to deepen intercultural relationships.
She suggested that a series of steps can guide individuals through a self-reflective analysis of their culture bumps so that they not only experience relief from the incident, but also uncover their own cultural criteria, expectations, and assumptions. In so doing, they achieve an affective awareness of the culturally relativistic nature of the incident, which supports Davis's (2009) observation that intercultural sensitivity requires a 'conscious self-mediation of one's own cognitive, affective and behavioral states ' (p. 22) . However, this self-reflective process not only leads to an awareness of cultural relativism but continues to explore various patterns for dealing with universal life situations. This aspect of culture bump theory is aligned with AbdallahPretceille's (2006) call for cross-cultural training to include a 'subjacent universality ' (p. 478) .
The seven culture bump steps that structure the self-reflection process are: 1. pinpointing the culture bump; 2. listing one's own and the Other's behaviour; 3. identifying one's emotions regarding the culture bump incident; 4. extrapolating the universal situation implicit in the incident; 5. describing in behavioral terms one's expectations for that situation; 6. reflecting and extrapolating the meaning of having one's expectations met; and 7. having a conversation with the Other about how one experiences that meaning in one's life. By pinpointing a personal culture bump as the first step, the focus of the cultural sensitivity training shifts from understanding the Other's culture at a macro level to a personal experience with the Other's culture at the micro level. Archer (2001) noted that one consequence of this micro view of cross-cultural communication is that rather than defining oneself or Others only as products of their culture, it allows for individual interpretation of cultural identity. This micro view shifts the focus from attempting to eliminate prejudice and ethnocentrism to acknowledging them as the source of personal, existential meaning. This acknowledgment is embodied in the sixth step, which then becomes the key for diverse individuals to truly connect with one another in a process that is both synergistic and transformational. This process of uncovering and sharing one's own cultural criteria for common human themes is the core of the Culture Bump Approach
The Culture Bump Approach
Simply put, the Culture Bump Approach to dealing with cultural differences teaches individuals to use any difference that they may encounter as a way to connect to another by uncovering a shared commonality. It builds on Gundykunst, Ting-Toomey, and Wiseman's (1991) traditional crosscultural communication program design but shifts the focus from a macro-cultural level and incorporates the development of a specific skillset.
The Culture Bump Approach provides overt training in skills required for effective culture bump conversations. These skills, which emerge from the seven steps, are: (a) pinpointing a culture bump; (b) managing one's emotional response to culture bumps; (c) recognizing one's expectations and the meaning of having one's expectations met; and (d) articulating one's meanings in a conversation with the Other. A 'human connection' occurs as the conversation moves cyclically between 'why' people are different and 'how' people are the same.
This cyclical movement from acknowledging differences to discovering commonalities is consistently maintained throughout each activity in the Culture Bump Approach, resulting in a cognitive and an affective awareness of cultural relativism and of human universals. When participants combine these insights with a conscious awareness of the emotional impact of their culture bump, they achieve a measure of detachment from the original incident. Thus, more than merely describing what happens as simple events, participants actually access the domain of understanding of the Other's worldview, not as knowledge, but through an extension of their horizon (Archer & Nickson, 2012) . This approach underpinned the development of the Toolkit for Culture and Communication.
The Toolkit for Culture and Communication
Archer (2004) Each content area has experiential activities designed to have participants learn not only about the notions of perception, communication, cultural values, and the cultural adjustment cycle, but to experience them as well. There are short explanations of each of the concepts, along with videos, role plays, simulations, and critical incidents to provide a cross-cultural communication knowledge base. It represents best practices as developed in the field over the past decades (e.g., Gundykunst et al., 1991) . We used the Toolkit in the three case studies we describe in this article.
The Three Projects
Three projects provided an opportunity to assess the impact of the role of culture bump in developing intercultural communication competency. One of the authors (Archer) was the lead trainer in all three projects. In each project, she required participants to learn all of the content areas of the Culture Bump Approach, including culture bump theory, and to then apply it what they had learned in a project. All three groups received their basic training from the Toolkit for Culture and Communication. The English as Second Language students also received some language support.
Sociolinguistics Course Project
The sociolinguistics course was a joint project between the English Department and the Language and Culture Center (LCC) intensive English program of the University of Houston and involved 33 English Department students and 11 second language (ESL) students. The ESL students were from Saudi Arabia, Ecuador, Venezuela, Chad, Mexico, People's Republic of China, and Taiwan. Both groups of students studied concepts of sociolinguistics as well as the Toolkit for Culture and Communication. Then, in mixed cultural teams, students identified a culture bump, analyzed it, and presented their results either in a video or on a webpage. All students wrote an essay in which they applied the culture bump analysis to either a gender or a generational culture bump.
Synthetic Rubber Plant Project
The second project involved members of a self-selected team at a synthetic rubber plant whose mission was to develop a training program for reconciling gender and professional differences. The 16 participants ranged in age from 26 to 63 and included engineers, plant operators, maintenance workers, and administrative personnel. All were American-born except for two long-term immigrants from India and Ghana. Archer gave the participants a 4-day training course using the Toolkit for Culture and Communication. She returned for 3 full-day follow-ups to assist them in designing and customizing the Toolkit material to meet their specific needs.
International Student and Elementary School Project
The third project consisted of 26 advanced-level ESL students from the Language and Culture Center at the University of Houston who were from Saudi Arabia, Venezuela, Congo, Gabon, Angola, Mexico, Syria, China, Vietnam, Korea, and Libya, and a group of 21 fifth-graders at a local elementary school. Archer trained the ESL students in four modules from the Toolkit for Culture and Communication: perceptions, culture bump, cultural values, and commonalities. Most of the ESL students in the class had previously been trained in the module on Cultural Adjustment. On three separate occasions, the ESL students visited the fifth-grade students to whom they taught the same concepts. The ESL students also wrote essays in which they applied the concepts of culture bump, communication styles, and cultural values to their experience of working with the children.
Methodology
To assess how the culture bump training changed their intercultural sensitivity, Archer asked participants in all three projects to respond to the following question:
How do you think that understanding and practicing the Culture Bump Approach impacts your perceptions of and interactions with people who differ from yourself as well as people with whom you share similar backgrounds?
The synthetic rubber plant and the sociolinguistics class participants responded to the question by email. The students in the sociolinguistics class responded by WEB CT at their own home at their convenience. They submitted their responses after having received their grade in order to facilitate more authentic responses. The ESL students in the international student and elementary school project responded to the question on paper, which they returned to their teacher at mid-semester.
Analysis and Discussion
Bennett's (1986) Developmental Model of Intercultural Sensitivity provided a framework for comparing the our participants' experiences. He described six developmental stages of cultural sensitivity. Stage 1, Denial, occurs when individuals do not notice cultural differences or notice only broad and meaningless cultural differences. Stage 2, Defense, occurs when individuals recognize and react to differences as being threatening. Stage 3, Minimization, occurs when people acknowledge differences but consider them as unimportant. Bennett described these first three stages 'ethnocentric'. Thus, in these three stages, people do not notice cultural differences, minimize them, evaluate them negatively, or become threatened by them.
Stage 4, Acceptance, occurs when people accept and respect behavioral and value differences. Stage 5, Adaptation, occurs when individuals temporarily change some aspect of their behavior relative to cultural differences. Stage 6, Integration, occurs when individuals acquire an ability to become a part of the Other's culture while maintaining their own cultural values and perspective. Bennett called these last three stages 'ethnorelative'. In these three stages, individuals consider cultural differences positive and preferable.
Archer categorized participant responses as either attitudinal change or behavioral change and sub-divided those two categories into seven sub-categories. Feeling connected to Others refers to a consciousness both of cultural differences as well as of the possibility of sharing commonalities. Noticing differences refers to a newly developed consciousness of cultural differences. Self-awareness refers to the beginning of recognition of the impact of one's own response to a difference. Awareness of another's point of view refers to the recognition of differences in patterns of values and of behavior. Behavioral change means consciously changing one's behavior to fit another's pattern. Self-confidence as an attitudinal change refers to believing that one's responses are not 'wrong' but part of developing cultural awareness. Self-confidence as a behavioral change refers to an awareness of having appropriate choices to respond to any future differences -without having to have in-depth knowledge of the differing culture. The categories and examples of the type of response for each of the categories are shown in Table 1 .
We interpreted these changes using Bennett's (1986) model as follows: • Noticing differences or feeling connected to others means moving from Stage 1 into Stage 2.
• Self awareness means moving from Stage 2 into Stage 3.
• Awareness of another's point of view means moving from Stage 3 into Stage 4.
• Behavior change means moving from Stage 4 into Stage 5.
Self-confidence emerged from the responses as a separate category, which is not described specifically in Bennett's (1986) model. This change in attitude falls into two categories:
1. Knowing how to respond to differences (cognitive knowledge). 2. A sense of not being alone or wrong. In some instances, respondents' answers fell into more than one category. In these instances, we categorized the respondents' dominant answers. Although these determinations are subjective, a Qualified IDI Administrator (an individual trained in using the Intercultural Development Inventory, a statistically validated tool based on Bennett's model) verified that the categories and coding were consistent with Bennett's (1986) model. We summarize these results in Table 2 . We assumed that the self-assessment reflected a change in participants' perception of themselves that represented a new stage of development in the individual's ability to respond to cultural differences. A primary limitation to this assumption lies in the element of self-perception bias.
Students in both the sociolinguistics course and the English as second language course may have been influenced -consciously or unconsciously -by an attempt to please their professors. Participants in all three groups seemed to follow a developmental path corresponding to Bennett's (1986) model. The Culture Bump Approach enabled participants to move at least one stage beyond the stage at which they began the course. However, an incongruity appears to exist for those participants whose self-assessments placed them in one of the first three stages. Although Bennett (1986) suggested that individuals experience cultural differences as being threatening or negative in these stages, participants in these projects overwhelmingly experienced differences as being positive. In fact, of the 23 participants who placed themselves in one of the first three stages, 15 also reported feeling more confident and/or positive about cultural differences.
The focus on commonalities as well as the micro-cultural approach may partially explain the higher level of positive responses to cultural differences than Bennett's (1986) model would suggest. The Culture Bump Approach not only overtly reassures participants that the focus of the training is on forming human connections, but it also teaches them the skills necessary to find the commonalities with individuals from different cultures. It is possibly this conscientious focus on commonalities within differing cultural perceptions at the onset of the training that sets a tone of inclusiveness and security that ameliorates the defensiveness and minimization of Stages 2 and 3. It may be that an individual's conscious awareness of common humanity while learning about cultural differences facilitates his or her passage through Bennett's (1986) developmental stages. In fact, the high level of self-confidence experienced by the majority of the participants in all three case studies may be attributed to the microcultural focus of the Culture Bump Approach. The first step of this approach is to pinpoint a culture bump, which immediately begins the process of moving from Stage 1 to 2 in a precise manner wherein behavior is noted separately from its emotional impact. This overt acknowledgment of the precise emotions associated with the incident allows for a detachment from the culture bump that may support an easier acceptance of a different value system. Implicit in many of the participants' comments is a sense of empowerment that ranges from an awareness of having language to express the 'awkward feeling' accompanying a culture bump to having a step-by-step structure for processing the emotional, cognitive, and normative consequences of their own authentic experiences.
In the sociolinguistics class, many of the American-born students commented specifically on how the Culture Bump Approach impacted their relationship with their international classmates. One student's comments sums up this experience: I think that this class was a great opportunity to discuss culture bumps with people from different cultures and actually apply all the information that we learned about culture bumps throughout this semester. It gave us an opportunity to discuss amongst each other and a 'hands on' chance to demonstrate our version of a culture bump. I would highly recommend adding international students because it makes the learning experience that much more effective. This student's comment suggests that the Culture Bump Approach provides a means for Americanborn students to leverage the opportunities of having international classmates while acknowledging the challenges inherit in culturally diverse classrooms. Given the increasing globalization of higher education, these findings are of particular interest for teaching at the college and university level.
Globalizing Higher Education and Internationalizing Psychology Education
Culture bump as a theory and approach offers a salient mechanism to promote integration and connectivity in higher education because it provides skills to incorporate diverse points of view and contextualizing issues. Culture bump supports Palmer and Zajonc's (2010) vision of education as a means by which to connect humans across cultures and thus enlighten understanding of each other.
Introducing students to the Culture Bump Approach and integrating it as an inter-disciplinary skillset may enhance students' potential to master cross-cultural communication, gaining unlimited access to individual and collective global connections. Without acquiring the knowledge and skills gained from culture bump, students, regardless of their academic achievements, minimize their ability to communicate globally. When culture bump is used as a pedagogical strategy and the skills are taught as a means of communication, transformative education is likely to occur. The conscious awareness of 'parallel' conversations and the ability to re-direct those conversations toward shared meaning allows for deeper understanding for all parties involved. Bok (2006) claimed that no one can perfectly predict the countries that will dominate the future political or economic landscape, affecting our ability to determine specific global focal points in higher education. Bok supported an integrated approach to undergraduate education based on objectives emphasizing knowledge of general world affairs and cultural understanding.
Few scholars would argue against Bok's suggestions for the establishment of these objectives. However, a systematic achievement of these objectives appears elusive. An interdisciplinary approach to global engagement that is academically rigorous and internationally relevant is difficult for institutions to attain (Hovland, 2009 ). However, a review of the current mission and vision statements of a cross section of colleges and universities revealed an emphasis on producing global citizens as evidence of the quality of one's education (Elrod, 2011) . Culture bump, when integrated into the curricular and co-curricular lexicon of the university, offers the 'college community' a shared language and means by which faculty, staff, and students can experience global connectivity. Culture bump allows all departments, individually or collectively, to serve as a basis for global learning, promoting a shared sense of responsibility and community throughout both real and virtual campuses (e.g., distance learners, alumni).
What is the role of psychology education in the internationalization of psychology as a discipline? The 2001 American Psychological Association (APA) Education Leadership Conference (ELC) served to foster participants' recognition of the role of internationalization in psychology. The ELC proposed the promotion of an internationalized curriculum, research, and practice, enriched by training in cultural competency (Nelson, 2008) . Since 2001, the collaborative efforts of the Carnegie Foundation, the American Council on Education, and the APA's related governance groups has resulted in guidelines and resolutions for the internationalization of psychology (Nelson, 2008) .
The ELC, the Carnegie Foundation, the American Council on Education, and the APA agreed that internationalization of higher education would be seen as a process of interweaving intercultural and international concepts into content, application, and delivery of psychological services. Additionally, global learning outcomes would focus on understanding, analysis, and application of knowledge and skills to enhance cultural competency, which supported Bok's (2006) suggestion that faculty must supplement content-specific knowledge of cultures with a mechanism for self-exploration that will allow students to increase their capacity for tolerance and sensitivity. Bok (2006) also suggested that an approach that does not offer students the necessary skills to develop these competencies leaves them limited in their ability to make necessary future crosscultural adjustments. Likewise, Nussbaum (1997) asserted the importance of preparing students for self-examination with regard to their own values and traditions, and of the development of cultural empathy and a sense of human inter-connectivity. These viewpoints suggest that the Culture Bump Approach is a viable means by which psychology education could effectively achieve its goals related to helping psychology students become more culturally aware and sensitive. Because the Culture Bump Approach addresses the acquisition of culture-specific knowledge and the impact of that information on intercultural relationships, it offers a means by which to understand human reaction to cultural differences and strategies to negotiate individual responses. Culture bump is an effective inter-disciplinary approach and is uniquely positioned to impact the globalization of psychology education.
Undergraduates engage in psychology not only as a discipline, but as part of their liberal arts education. Unfortunately, internationalization generally has not been systemically woven into the curriculum or textbooks (Nelson, 2008) . Culture bump could be presented as part of the curriculum utilizing the Toolkit for Culture and Communication as a supplement to any general psychology text. With the Toolkit's online availability (www.culturebump.com), both teachers and students can access myriad resources that directly support the APA's guidelines to improving students' sociocultural and international awareness in undergraduate psychology courses.
Likewise, graduate education and research is strengthened when students have greater exposure to scholarship with an international foundation. According to Nelson (2008) , understanding the foundation and epistemology of different cultures broadens graduate students' basis for research and their ability to produce internationally recognized scholarship. Graduate students preparing for careers in industrial/organizational psychology in particular need crosscultural knowledge and skills to prepare them for careers with multinational corporations. The American Association of Colleges and Universities conducted a series of focus groups with business leaders in 2006 and found that only 18% of those leaders believed that college and university graduates are well versed in global knowledge, with 72% of those leaders desiring colleges to put greater emphasis on global learning (Hovland, 2009) . Culture bump has been taught and used extensively in the business arena for over three decades. Thus, it would seem that culture bump skills taught to corporate professionals and business students would likely be transferable to industrial/organizational psychology programs.
The most far-reaching implications for the internationalization of psychology may be the ability of psychology as an academic discipline and a profession to expand the cultural boundaries that will truly make it global. Psychology, as taught and practiced in North America and Europe, is frequently viewed as eurocentrically biased by minority cultures and non-western international cultures. The Culture Bump Approach offers a means by which psychology education and practicing psychologists can challenge their cultural assumptions while understanding the cultural assumptions of Others using a structured approach that leads to a deeper cross-cultural understanding. The use of culture bump in psychology to respond to global issues, based on a broadening of assumptions, supports Marsella's contention that a new psychology could develop that is 'multicultural, multisectoral, multinational and multidisciplinary' (as quoted by Nelson, 2008, p. 16) . Culture bump uniquely offers both theory and application, allowing for access and action as prescribed by those dedicated to the global recognition and expansion of psychology.
Culture bump training is an overt attempt to seek human commonalities while exploring cultural differences using a structured, non-threatening, and validating approach which advances people through Bennett's (1986) developmental stages of intercultural sensitivity. Thus, culture bump can serve as a practical, accessible tool of application for educators striving to achieve the internationalization of psychology education and the goals of globalizing psychology as both a discipline and a profession. 
